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KYJIbTYPHO-OBPA3OBATEJ/IBHOE ITIPOCTPAHCTBO BYAYHIUX
CIIEIIUAJINCTOB: IMPAKCEOJ/IO'MYECKHWE OPUEHTUPHI

[TocnenHee BpeMsi B TYMaHUTapHBbIX MCCAE[OBAHUSAX WUIeT MOUCK MOAXOA0B K
MOBBILLIEHWIO  POJM  WHHOBALIMOHHOM,  I1[€HHOCTHO-CMBICJIOBOM U JIYXOBHO-
MpaKTHUeCKOH HaIrpaBJeHHOCTH Hay4yHO-00pa3oBaTelbHOU /IesATeTbHOCTH OymyImx
CHEeLMa/uCTOB, KOTOpas  BCELe/I0  3aBUCUT OT  peajbHOr0  KYJIbTYPHO-
oOpa3oBaTenbHOr0  TpoCTpaHCTBA.  [IpoOsevMHass  cuTyaumss — obycroBiieHa
HeJJOCTaTOUYHbIM YPOBHEM KOHIIeNTyau3aluu, Guaocopcko-MUpOBO33PEHUYECKOTO U
¢brm0CcoPCKO-MeTOI0IOTUUECKOTO OCMBICTIEHUs Tiepexoia OyAyImux CIiel[dajrCTOB
K HOBBIM criocobaM reHepanu3aliiy, YCBOEHUS W MPAKTUUYECKOTO MCIOIb30BaHUs
3HaHUs. Ha ocHOBe MeTO/[0/I0THYeCcKOi TIPeATrIOUTUTe/TbHOCTA B BEIOOPE TIOMCKOBOTO
MeXaHW3Ma B HWCCHAe/IOBaHUSX, TIPaKTHMKax o0pa3oBaHusi W B aKTUBHU3aAL[UU
NesaTeIbHOCTY ~ OyAyIMX — CIeLUaTvucToB B KY/JIbTYPHO-0Opa3oBaTelbHOM
MIPOCTPAHCTBE TIPAKCEOJIOTUUeCKUM TI0AX0J; ObUl OIleHeH Kak 3()(eKTUBHBIMN.
dunocopckuii  MeTOJ, KaK COBOKYNHOCTb WCC/Ie0BaTe/NbCKUX TIpoLefyp |
oriepaliuii  Jlal BO3MOXXHOCTh Ha pasHbIX 3Tamax W3ydeHUs, (hOpMaTHPOBaHUS
MaTepuasa U KOHCTPYMPOBaHUs MpeJMeTa B TeOPeTUUYeCKOM IylaHe C(POPMUPOBaTh
OHTOJIOTMYECKHe [OMYLeHUsI U TUIIOTeTUUeCKre TMO3WLMK PacKpBITUS TMOTeHLUana
Kak KyJIbTYPHO-00pa30BaTe/bHOTO TIPOCTPAHCTBA, TaK U €ro CcyOBekToB, a B
MPaKTUUeCKOM TijlaHe — C(hOpMUPOBATh TMPOEKI[MM WX 00pa30oBaTe/IbHON AyXOBHO-
MpPaKTUUYEeCKOM [JIeATeIbHOCTU W  SKCIJIMIMUPOBAaTh OCHOBHBbIE  BO3MO>KHOCTU
MPaKCeoJIOTUUeCKOro  MoAxoja. [leTepMHUHAaHTOK) TapMOHU3alUU  KYJIbTYPHO-
oOpa3oBaTebHOTO  MPOCTPAHCTBAa  TPU3HAHO  (opMHpOBaHUE  I[€HHOCTHO-
CMBIC/IOBOT0, KYJIbTYPHO-/IyXOBHOTO, UHHOBAI[MOHHO-UHTE/IJIEKTYyaTbHOT 0, IPAKTHUKO
OPHMEHTUPOBAHHOTO KOHTHMHYyMa HayKd, 00pa3oBaHHs, COL[dyMa W JIMYHOCTHOTO

B3aUMOZIENCTBUS C HUMU OYAYIIUX CIel[aJriCTOB.



Ha ocHOBe aHanM3a oOmbiTa U yCTAaHOB/IEHUS] 3aKOHOMEPHOCTEeH pa3BUTHS
Ky/JIbTYyPHO-00pa30BaTe/lbHOTO  TPOCTPAHCTBa pa3paboTaHbl  JOMYyIleHus
OTHOCUTEBHO (DYHKLMOHA/JBHOTO 3HayeHWsl IIPaKCeoJ0rMyeckoro mMoAxoja: B
KOHCTUTYUDOBAaHWU  AYXOBHO-TIDAKTUUeCKWX (GopM  HaydHO-oOpa3oBaTebHOMU
NesATe/IbHOCTY; B 1IEHHOCTHO-/[yXOBHOW  «CeJIeKIIUM» HOPM U  TIPaBUJI
MIPOEKTHPOBAHUS W MOJIe/TMPOBAaHUSI Hay4uHO-00pa30BaTe/IbHOM M TPaKTHUeCKOU
JesiTe/IbHOCTY; B OLleHMBaHWM 00pa3oBaTe/IbHO-HAYYHbIX MHHOBALWH; B TeOpeTH3aliu
MPaKTUUYeCKOrO  COMPOBOJK/€HUSI ~ TMO3UTHMBHO-KOHCTPYKTUBHOW  I|€HHOCTHO-
CMBIC/IOBOM JIesiTeIbHOCTHA; B paCIIMPEeHHWH BO3MOXKHOCTEH MeTOA0I0THYeCKUX
MOAXO/0B 3a CYeT TMOTeHUWasa  KOMIUIEeMEHTapHOCTH.  [ljis TepCcreKTHBbI
WCC/Ie[JOBaHNS] Ba)XHOU SIB/IeTCST  (DYHKIUA 3TOr0 TMOAXO0Ja B OCMBICJIEHUM
dbyHJaMeHTa/llbHbIX ~ COLMA/IbHBIX KOHCTAaHT W B  pa3paboTKe MeXaHW3MOB
NpuoOITleHus1  CTYJIeHTOB K  CHUCTeMe  yuacThs B TpaKCeoJorduyecKd
perjiaMeHTUPOBAaHHOM B3aUMO/IeHCTBUM.
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CULTURAL AND EDUCATIONAL SPACE OF FUTURE SPECIALISTS:
PRAXEOLOGICAL LANDMARKS

Recently, in humanitarian research, there has been a search for approaches to
increasing the role of innovative, value-semantic and spiritual-practical orientation of
scientific and educational activities of future specialists, which entirely depends on
the real cultural and educational space. The problematic situation is caused by an
insufficient level of conceptualization, philosophical and philosophical-

methodological understanding of the transition of future specialists to new ways of



generalization, assimilation and practical use of knowledge. Based on methodological
preference in choosing a search mechanism in research, educational practices and in
activating the activities of future specialists in the cultural and educational space, the
praxeological approach was evaluated as effective. The philosophical method as a set
of research procedures and operations made it possible to form ontological
assumptions and hypothetical positions of revealing the potential of both cultural and
educational space and its subjects, and in practical terms — to form projections of their
educational spiritual and practical activities and to explicate the main possibilities of
the praxeological approach. The determinant of the harmonization of cultural and
educational space is the formation of a value-semantic, cultural-spiritual, innovative-
intellectual, practice-oriented continuum of science, education, society and personal
interaction with them of future specialists.

Based on the analysis of experience and the establishment of patterns of
development of the cultural and educational space, assumptions have been developed
regarding the functional significance of the praxeological approach: in the
constitution of spiritual and practical forms of scientific and educational activity; in
the value-spiritual "selection" of norms and rules for the design and modeling of
scientific and educational and practical activities; in the evaluation of educational and
scientific innovations; in the practical support of positive-constructive value-semantic
activity; in expanding the possibilities of methodological approaches due to the
potential of complementarity. For the perspective of research, the function of this
approach is important in understanding fundamental social constants and in
developing mechanisms for introducing students to the system of participation in
praxeologically regulated interaction.

Keywords: spiritual and practical activity, innovation, continuum, praxeological
approach, praxeology, value-semantic activity.
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Introduction



Society and a modern man, in particular, are in extremely difficult, contradictory
circumstances, in which the socio-cultural sphere is exposed to the most acute
contradictions. Science, education and technology have always helped society to
resolve contradictions and restore the authenticity of a complex organized system.
Today, science and education clearly face the challenges of metaphysical and
methodological penetration into socio-cultural and, above all, into the educational
processes of higher education. These tasks are conditioned by the need to
comprehend new discoveries of science, transdisciplinary synthesis, innovative
search and the nature of modern communication. Recently, the philosophy of
education, pedagogy and humanitarian studies have been paying the most serious
attention to the value-semantic content and the nature of generalization, assimilation
and practical use of new knowledge in professional education, in the real social space
and the space of future practical activity.

At the same time, the analysis of the experience of education management in
democratic countries indicates an increase in the role of its social orientation, active
involvement in the effectiveness of production, in the activation of socio-cultural
factors of society development. Scientists of different specialties pay attention to this
fact [1; 2; 3; 4 and others]. V.V. Zinchenko notes that «...general pattern of industrial
commodity-market society is intensive capitalization of the spheres of social life, or
forms of human activity, which provide current income. From this perspective, the
growth of investment in education is very significant. It really shows the growing
influence of education on social production that is, turning it into an economic factor.
Previous periods of radical change are increasingly being felt in education and
training. Analysis of the current educational practice in industrialized countries
(primarily transitive type) not only refutes the thesis of conditionality of the entire
education system and the management and regulatory challenges overbearing social
system, the class interests of the dominant social group, but rather confirms it [4,
p.10].

The analysis of studies of personal, social, communicative and dialogical

meanings and innovative possibilities of implementing the subjectivity of a future



specialist confirms our position that their training is becoming more and more
connected with an environment in which it is possible to practically apply the
acquired knowledge, skills, and test the formed competencies [5; 6, pp.57-73; 7,
pp.101-120; 8, pp.92-101 and others]. A new vector of research associated with this
context relates to the study of cultural and educational space. There is insufficient
number of works, devoted to the philosophical and humanitarian plane of knowledge.
In a number of works, the cultural and educational space is considered as a
psychological, pedagogical and socio-cultural phenomenon that needs to be
comprehended, which will ensure the practical implementation of its harmonization
[9, p.64; 10; 11, pp.131-138; 12, pp.38-44 and others]. The analysis of theoretical and
practical contradictions, which significantly complicate the process of harmonization
of cultural and educational space, shows that, firstly, the transition in teaching and
implementation of acquired knowledge to theories that consider knowledge as a
consequence of active subject-practical activity of a person in the world around him,
is largely unrelated to the theory and practice of cultural-educational space; secondly,
the disclosure of the nature, potential and possibilities of cultural growth of the future
specialist in the cultural and educational space does not find sufficient attention in the
conceptualization of the transition to innovative methods of scientific and educational
activities of value-semantic and spiritual-practical orientation; thirdly, despite the
growing interest in the ontology of meanings, values and spiritual orientations of
human cognition and life activity in society, the philosophical projection of the
ideological and emotional-volitional spheres of human life activity is almost not
represented in educational technologies. Moreover, increasing the role of value,
innovation and practical-spiritual orientation of the education of future specialists
requires philosophical and educational understanding of the choice of methodology
for the harmonization of cultural and educational space. The theoretical analysis and
practical experience of the authors of the article indicate the need to implement the
praxeological approach in the research and practice of education, as capable of

integrating the professional training of future specialists into the cultural and



educational space on the philosophical, ideological and philosophical-methodological
foundations of various sciences.

The purpose of this work is a philosophical and educational understanding of
the role of the praxeological approach in the study and harmonization of the cultural
and educational space of future specialists.

Research methods

Philosophical methodology, reflecting the ultimate foundations of all types of
activity, synthesizes its achievements, contributes to the formation of a worldview,
the definition of vectors of individual and social creativity and attitude to the world.
In theoretical terms, the philosophical methodology has given us the opportunity to
form ontological assumptions and hypothetical positions of revealing the potential of
both the cultural and educational space and its subjects (future specialists). At the
theoretical level, the meanings, values, priorities and guidelines of the spiritual and
practical educational and professional activities of future specialists are established.
The use of philosophical methodology in practical terms made it possible to form
projections of educational and spiritual-practical activities of the future specialist, to
explicate the possibilities of a praxeological approach to the process of implementing
the category of "due" (possible) into "real" and into the implementation of goals and
programs of self-realization of subjects of cultural and educational space.

The use of philosophical methodology in practical terms made it possible to
form projections of the educational and spiritual-practical activities of the future
specialist, to explicate the possibilities of a praxiological approach to the process of
transforming the category of "due" (possible) into "real" and into the implementation
of goals and programs of self-realization of subjects of cultural and educational
space.

The use of the philosophical method, which is complex, and is an amalgam of
various research, educational procedures and operations (reflection, analysis,
synthesis, universalization, intensive theorization and others), made it possible at
different stages of research, study and construction of the subject (praxeological

approach) and formatting of the material to conduct an objective analysis of



educational programs of various specialties of universities, documents of non-formal
education, strategies for the development of higher education institutions and other
documents, which represent reliable data; establish the invariance and variability of
actions for any subject in an identically similar situation; comprehend the rational
controllability of actions and provide for the variability of the implementation of
certain steps and acts; identify and justify the coherence of principles, sequences,
chains of intellectual movement in the subject (implementation of the praxeological
approach in the cultural and educational space of future specialists); exclude positions
that are not peculiar to the scientific method of cognition, etc ..

Results and Discussion

The inconsistency of the processes of cultural and educational interaction of the
subjects of a single space is reflected in the research literature, in which the very
concept of "cultural and educational space" is brought to the fore. In the most general
form, as already mentioned above, cultural and educational space is often considered
fragmentary, or through its components (for example, through information,
communicative, dialogic space, etc.), or as a certain context, background, or as a
comparison with other phenomena of culture and education.

The analysis and generalization of the perception of cultural and educational
space in the methodological plane and in real scientific communication is interesting
in this regard. A researcher of cultural and educational space — O.A. Yanutsh points
out that this concept is used either as a metaphor, or as a purely territorial category, or
(most often) as a synonym of the term "cultural and educational environment", either
as a specific form of human and society existence, or as a conceptual environment of
human activity as a cultural being proper" [12, p.38-39]. According to the rules of
definition, the essential features of this concept are defined: the cultural and
educational environment, the specific form of existence of a person and society, the
conceptual environment of human activity. In the last essential feature, in our
opinion, the emphasis is on the conceptualization of the cultural environment by a
person, and this position can be the starting point in the functional dimension of the

cultural and educational space. In this article, the cultural and educational space is



characterized as "... an objectively existing system of zones (loci) of physical and
virtual reality in culture, used for the implementation of educational practices
(teaching, upbringing, enlightenment) and self-development of the child" [12, p.38-
39 ]. In this definition, an essential feature of the definition for the consideration of
our subject can be that part of it, in which it is about the implementation of the
practices of education (training, upbringing, enlightenment) and self-development of
a person.

We perceive such an interpretation of the cultural and educational space only if a)
the practices of education (teaching, upbringing, enlightenment) do not act
exclusively as a form of "purely theoretical continuation of learning" or solely as a
test of the theoretical knowledge obtained (by definition of practice (praxis) - the
antipode of theory); b) if the cultural and educational space is not identified with a
certain socio-cultural background; c) if it is not reduced to objective vector
components; d) if the understanding of the role of cultural and educational space
takes into account the fact that the philosophical meaning of the concepts of time and
space has changed and that they have a physical meaning only to determine the order
of events related to material interactions. One should also agree with those
philosophers who claim that space, even in its physical understanding, expresses not
only the structurality and extent of various levels of being, but also represents a
socio-cultural phenomenon of individual and social life. That is why it is necessary to
consider it "... not only as a practical life activity and the continuous development of
the subjects of the multicultural world, but as a continuum of the realization of the
subjectivity of Homo educandus, its self-affirmation, the construction of a
methodology for the creation of the natural-physiological, social and spiritual spheres
of life, in each of which the psychological intentions of the individual should become
a metatext, the basis for the creation of an influential cultural environment" [9, p.64] .
In different contexts, the personality-oriented and social meaning of the cultural and
educational space is emphasized by many authors [7; 13; 14;15]. In this sense, the
cultural and educational space should be "included" not only in the field of subjective

experiences, moral and emotional assessments, but also in a broad social context.



Authors 1.V. Oslyakova, N.E. Joffe, O.S. Abaydullina, referring to the research of
N.A. Poznina [14], T.A. Fegulova [15] and other authors write: "The cultural and
educational space is formed in modern educational institutions and represents a
system of relations between the university and the student society, in which, in
addition to theoretical training in disciplines, conditions are created for students' self-
realization and the opportunity is provided on the basis of practical circles,
educational methods, socio-cultural programs and events to develop creative abilities
students developing the habit of students to think big, to make practical decisions and
offer their own methods aimed at solving production issues." It should be noted that
in conclusion, the authors point out that "the formation of cultural and educational
space is provided by the educational system of society as a whole [11, p.136]. The
value-semantic aspect of the cultural and educational space is presented in the
analysis of its regional specifics by I. Y. Murzina: "By cultural and educational space
in our work we understand a complexly organized integrity in which the key
components are the spheres of culture and education, actualizing and translating the
meanings created in the process of human activity in the region, determining the
identity of residents and their way of life [10, p.29].

In this complexly organized integrity, the greatest experiences of future specialists
are associated with unknown processes of future activity and with challenges that are
determined by the latest technical achievements, the transdisciplinary nature of
scientific knowledge, the intercultural communication of peace and unity. UNESCO
defined readiness for such challenges as transversal competencies [16], and in
practice they were called "soft-skills" (soft, flexible) skills.

Moreover, most of these skills (critical thinking, creativity, etc.) occupy three
leading positions in the TOP 10 skills. These include: critical, reflective and
innovative thinking (creativity, entrepreneurship, ingenuity, knowledge application
skills, decision-making, conceptuality, etc.); inter-personal skills (presentation and
communication skills, leadership, organizational skills, teamwork, cooperation,
initiative, sociability, collegiality, etc.; intra-personal skills (self-discipline,

enthusiasm, perseverance, self-motivation, empathy, honesty, purposefulness, etc.;



global citizenship and the ethics of nature (awareness, tolerance, openness, respect
for diversity, intercultural understanding, the ability to wunleash conflicts,
civic/political participation, respect for the environment, etc.). Moreover, the list of
competencies designated by UNESCO allows additions. We added "reflexive
thinking", and the skill "conceptuality” to the list of skills of the block "critical and
innovative thinking", since the ability to conceptualize phenomena, processes, is
indicated in the program results of training (in Master's degree educational
programs). The phrase "ethics of nature" instead of the skill "respect for the
environment" was added to the name of the block "global citizenship"”, as a more
correct designation of the block of transversal competencies.

The complex process of forming transversal competencies, program results, the
development of technologies for measuring the level of formation and application of
these competencies, as well as practical testing of skills requires the integration of
efforts not only of all subjects of training, upbringing, education, science, but also of
future production and the socio-spiritual sphere of human life. Without a doubt, the
cultural and educational space should become such an integration continuum.
However, we believe that only those of them that are consistent with the nature of a
person, his sociality, spirituality and reveal the potential and capabilities of a future
specialist and at the same time are an "experimental field" of innovation are full-
fledged platforms for cultural and educational practices. Moreover, the analysis of a
variety of options for the formation of orientations of the younger generation and its
readiness for uncertainty, new conditions, risks, instability, unreliability indicates that
they are largely formed in the process of communication, which is provided by the
cultural and educational space [17; 18; 19; 20].

In this sense, the cultural and educational space can be considered as "a set of real
elements of a socially formed cultural and educational continuum, which is
represented by social conditions, information and legislative support, certain cultural
and educational systems with their programs and events that really affect the cultural

development of a person. In the subjective dimension — elements of consciousness



that exist in consciousness as a norm, intention, ideal and that communicates with the
real state of things through value orientations" [21, p.165 ].

Designating innovative guidelines for teaching and practice, active search for new
methods and techniques for using knowledge, skills, and abilities, it should be noted
that there is insufficient value-semantic and spiritual-practical conceptualization of
innovative processes in the cultural and educational space. In addition, the analysis of
research on the main guidelines for ensuring the effective implementation of the
subjectivity of the future specialist, presented by various review and experimental-
analytical justifications, also indicates the need for value, innovation and practical-
spiritual orientation of the socio-cultural context. It is impossible to solve these
problems without relying on philosophical and pedagogical methodology and the
foundations of philosophical and educational practice [5; 6]. The first conclusion of
the work relates to the statement about the need to use in the harmonization of the
cultural and educational space of higher education a praxeological approach to the
formation of goals, content and conditions for the inclusion of subjects of education
in the system of socio-cultural and spiritual ties in which cognitive and professional
activity is realized.

The praxeological approach, as a paradigmatic part of philosophical
methodology and a combination of logical, ethical and spiritual aspects of the
problem, allowing complementary reinforcement by other scientific approaches, suits
us most of all in the search for effective strategies, programs and ways to influence
the subject area of research and practice. Praxeology and the praxiological approach
are connected with the research of the Polish philosopher T. Kotarbinsky, who in the
middle of the twentieth century published a treatise on a good robot [22]. His
research was the beginning of the formation of praxeology and the praxeological
approach as a specific way of analyzing human activity in terms of its expediency,
rationality, and effectiveness. The scientist interprets praxeology as a general theory
of effective ("skillful") organization of activities, which covers three groups of
problems: analytical description, characterization, classification and systematization

of practical actions; study of conditions and laws that determine the effectiveness of



actions; study of the development of different types of activities and ways to improve
them.

The second conclusion that can be drawn from the definition of praxeology to
reveal the potential of the praxeological approach in cultural and educational
practices involves its use in understanding, implementing theoretical concepts,
interpreting and specifying conceptual changes in research and practical activities as
a set of methodological and ideological understanding and designing activities based
on compliance with the standard of praxeology. Compliance with the standard of
praxeology, and not praxiology, means that the use of the praxeological approach in
research and organization of effective activities is aimed not just at practice, as a "test
of scientific knowledge" (praxeology), but at improving all life activities (goals,
content and conditions) in the cultural and educational space.

Through the manifestation of factors and conditions for increasing the
effectiveness of activities, through the implementation of the tasks of social
adaptation and active changes in the environment of the individual, its actualization,
self-regulation, self-improvement and through the organic unification of theory and
practical actions, the potential of the praxeological approach expands to the reference
point of the mental sphere of practice, life in general and the factor of harmonization
of cultural and educational space. G.V. Zuev, A.E. Maron, L.Yu. Monakhova, V.S.
Fedotova and others made a significant contribution to the understanding of this
issue, including the definition of the concepts of "praxiology and praxeology” [23,
pp.7-15; 24, pp.27-31; 25, pp.76-87].

It is in this sense that praxiology is directly related to the work of the philosopher,
not only in terms of the combination of categorical structures, but also in terms of the
necessary extrapolation of thoughts to the real, contradictory world. Indeed,
philosophizing is always connected with practical experience, because, firstly, it
relies on the meanings of a certain concrete historical reality that sets a meaningful
outline for practical experience; secondly, global cultural syntheses that produce
meanings beyond experience always somehow come out of existing experience, and

not from experience in general; thirdly, the boundaries of philosophy are the



boundaries of possible experience and practice within the framework of the existing
era, and the boundaries of what is desired are within the framework of the future.
They will depend on new evaluation markers, the main criterion of which is
humanitarianism [6].

The third conclusion concerns the assumption that the cultural and educational
space for the future specialist becomes a platform of readiness for effective work, in
which the specialist is able to take responsibility, understand the importance of
cooperation, be creative, quickly adapt to new conditions [2; 3]. In this aspect of the
consideration of the praxeological approach, the innovativeness of the personal
orientation of the cultural and educational space is ensured. According to E. Toffler's
figurative remark, we are talking about "the phenomenal growth of activity, which is
revealed by the principle of "help yourself" and "do it yourself" [ 2, p.610].

Another aspect of the implementation of the praxeological approach in the
research and practice of the cultural and educational space concerns the value-
semantic social and spiritual orientations of subjects. Today, in the process of
assimilation, creation and realization of knowledge, new values must be approved in
the competence of a specialist: non-standard thinking in the conditions of an
"information boom" and uncertainty; the ability to integrate one's worldview from a
variety of images; the ability to be confident in a variety of life situations.
Philosophical reflection, transforming intentions, shows that modern knowledge is
not only a cognitive element, but also the main construct of innovation aimed at
creating new knowledge, new products, new ways of life. Moreover, cognitive
innovations, new products should not just be useful, but should correspond to the
"cultural code" of a person in which spirituality becomes the core [26]. Thus, the
praxeological interpretation of innovation, the correlation of knowledge and practice,
as unity and integrity aimed at spirituality, should, in our opinion, be considered not
only in general scientific terms, but also in philosophical-metaphysical, universal and
spiritual-practical.

The fourth conclusion is the possibility of the practical impact of the

praxeological approach, as the spiritual and practical basis of science and education,



on the process of "suspending" or minimizing negative trends that have resulted from
the large-scale influence of postmodern and after-postmodern culture: substitution of
information for other types of knowledge; the cult of "instrumental reason"; excessive
commercialization of scientific and educational services; identification of an
individual approach with personal knowledge, which is a complex phenomenon and a
mechanism of communication with the social and cultural and educational space;
simplification of the algorithm for creating and evaluating innovations (from the idea,
design, its implementation in practice - to the analysis of the results and methodology
of generating new knowledge and innovative culture.
Conclusion

The ideas and concepts of harmonization of the continuum of institutions of
science, education, society and personal interaction of future specialists with the
subjects of the cultural and educational space were explicated based on the
philosophical and educational reflection of the transformations of the scientific,
educational and socio-cultural space. The determinants of this process are recognized
as value-semantic, cultural-spiritual, innovative-intellectual, practice-oriented
approaches and principles of preparing a future specialist for a full-fledged
multifaceted life activity. The cultural and educational space of future specialists is
presented as a system of their relations with a socially formed cultural and
educational continuum (regional, state, global) and the intelligible world (ideals,
values, meanings, etc.).

The necessity of implementing the praxeological approach in the process of
harmonization of cultural and educational space is substantiated. There it will bw
possible to measure the axiological and spiritual aspects of the innovative process of
learning and practice, recognition of the priority value of human-dimensional
innovations in contrast to the results with "purely” technical and economic benefits,
etc., will become possible.

The role and functional significance of the praxeological approach to a new
dimension of educational and scientific innovations are proved, which should be not

only cognitive, but also practically useful, from the point of view of performing a full



cycle of activity: goal setting, determining the real conditions of reality and
determining strategies and tactics adequate to the goals and conditions of reality.

The potential of the approach is complemented by: value-spiritual "selection"
of norms and rules for designing and modeling scientific and educational and
practical activities; the constitution of spiritual and practical forms of scientific and
educational activities; the theorization of practical support for positive and
constructive value-semantic activities; the development of mechanisms for
introducing students to the system of participation in praxeologically regulated
interaction. The fundamental social constants are comprehended through spiritual and
practical orientation.
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